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I Choose two of the following three questions on English and American Literature and
discuss on them in English. [1 0 0]

1. Geoffrey Chaucer and the Medieval Literature

2. William Shakespeare and English Renaissance Drama.

3. Puritanism in American Literature
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Translation from any language into another is difficult enough at the best
of times. Translation from one West-European language to another may be
problematic, but it is less so than translation from English into Arabic.
European languages share common linguistic origins. They are thus more
compatible in terms of language than Arabic and English. Complicating
factors which arise in translating Shakespeare into Arabic, for instance,

include the difficulties of capturing puns, wordplay, and similar linguistic

humor of his poetic dramas. Equally important is the shared cultural

heritage of European languages. In this respect, translation is further

complicated since Shakespeare assumes that his audience is familiar with
classical and Renaissance cultures and literatures. Many misinterpreta-

tions. for example, reflect the translator's unfamiliarity with the cultural

backeround of the Elizabethan period. Finally, religious considerations are

also important. In the Arab world, Islamic culture predominates. While
there have always been significant numbers of Christian and Jewish Arabs,
Islamic culture —in the use of language, for instance — has exerted a
tremendous influence even on non-Muslims in the Arab world. Accordingly,
translators usually eschew those references which might give offence to a
Muslim audience.
Between Languages and Cultures
Edited by Anuradha Dingwaney and Carol Maier
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5. Jorge Luis Borges

Poeta, ensayista y escritor argentino. Nacio en 1899 en Buenos Aires
y murié en 1986 en Ginebra, Suiza. Su abuela paterna era inglesa, y
crecié en un ambiente bilingle, utilizando tanto el espanol como el
inglés en el hogar. Tras la Primera Guerra Mundial recorrié diversos
paises de Europa y, en Espana, participd en el movimiento de
vanguardia conocido como el «ultraismo». A su regreso a Argentina
publicd su primer libro de poemas, Fervor de Buenos Aires (1923). A
partir de la década de 1930 comenzo a escribir cuentos y colaboré
en la revista Sur, fundada por Victoria Ocampo. En 1944 publicd
Ficciones y en 1949 E| Aleph, que son ambos una coleccidon de
cuentos donde explorod los misterios de la eternidad y el destino, y
que constituyen las obras mas importantes de su carrera literaria.
Fue director de la Biblioteca Nacional y profesor de literatura inglesa
en la Universidad de Buenos Aires, a pesar de sufrir la pérdida de la

vista.
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1. Neoclasicismo en Espafia

2. La generacién del 98

3. Surrealismo en América Latina
4. Luis de Géngora

5. Jorge Luis Borges
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Tanto en la Edad de la Palabra, la edad media, cuando los trovadores y juglares
contaban historias de viva voz en las plazas ptiblicas 0 mercados, o los clérigos, al
modo del monje Gonzalo de Berceo festejaban a la Virgen, como en la Edad del
Libro, el renacimiento y el siglo de oro, cuando un pequefio nimero de personas
sabia leer en silencio y posefa una biblioteca personal, el propésito de la literatura
con la que entraban en contacto era principalmente el de aprender, o dicho en
puridad, de acomodar sus valores a los considerados apropiados por la sociedad de
su tiempo. Los libros sincronizaban las creencias de los lectores, actuaban de
factor social de nivelacién ideolégica. Los valiosos volimenes, la mayoria de
contenido religioso (misales, libros de rezos, vidas de santo, etc.), e incluso los que
con el tiempo llegarfamos a denominar literarios, posefan un valor moral, porque
mostraban por medio del ejemplo cémo debia de ser la conducta de los hombres.
El renombre y aprecio posterior dependia del buen logro de su propésito didéctico.

En general, la literatura hasta el siglo XIX tuvo el propésito de adoctrinar a los



lectores, para que se acomodaran a los preceptos religiosos y sociales, a la moral
de la época, codificada en una ética sobre la que ellos nada tenian que afiadir —
la invencién y las novedades nadaron contra corriente a lo largo de la historia. [...]

El romanticismo flufa paralelamente por las venas culturales espafiolas,
auspiciando el cuestionamiento de las premisas morales reinantes. Con el tiempo
conseguird cambiar el paradigma, ofreciendo una alternativa al moralismo e
inaugurando la Edad de la Literatura, cuando la presencia de la moral en la obra
pas6 a considerarse inoperante en el proceso de creacién e innecesaria para su
interpretacién. Se valorard a partir de 1800 lo innovador, la aportacién personal
del autor, su perspectiva y sensibilidad propia.

[H#) Germin Gullén, Una venus mutilada. La critica literaria en la Espana
actual, Madrid: Biblioteca Nueva, 2008 (—#f&%)
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The teachers’ enthusiasm for teaching, learning, and their subject matter has
been shown to be an important part of effective teaching, both in supporting positive
relationships with students and in encouraging student achievement. Students
say that teachers can effectively motivate them by encouraging them to be
responsible for their own learning, maintaining an organized classroom
environment, setting high standards, assigning appropriate challenges, and
providing reinforcement and encouragement during tasks. These students see
effective teachers as motivational leaders.

Research indicates that effective teachers have residual positive effects on their
students’ willingness to work to their potential and beyond. Consequently, less
effective teachers may actually extinguish students’ interest in the subject. Good
teachers realize and address the fact that some students prefer to sit quietly on the
sideline; however, they do not stop involving them.

By finding a way to motivate a student to learn, a teacher contributes to a
student’s evolving attitude toward a particular subject or activity. In other words,
the teacher can bring out the best in that student. An effective teacher recognizes
that students vary in their motivation levels. An effective teacher knows how to
support intrinsically motivated students and seeks ways to provide extrinsic
motivation to students who need it. Motivating students consists of making

students receptive to and excited about learning, as well as making them aware of



the importance and value of learning itself. By establishing positive attitudes and
perceptions about learning, the effective teacher makes the learner feel comfortable
in the classroom. As a particular example of establishing positive attitudes,
teachers who provide mastery learning techniques for their students improve the
attitudes of their students. They also increase academic self-concept, interest in
the subject area, and the desire to learn more about the subject. Emphasizing
higher-order mental processes along with mastering learning strategies tends to
create a learning environment that is exciting and constantly new and playful.
Researchers have investigated the influence of teacher enthusiasm on student

motivation and learning, with the following results and conclusions:
*High levels of motivation in teachers relate to high levels of achievement in
students (Rowan et al., 1997).

*Teachers’ enthusiasm for learning and for their subject matter has been shown
to be an important factor in student motivation, which is closely linked to student
achievement (Covino & Iwanicki, 1996; Monk & King, 1994).

*Some studies indicate that the enthusiasm factor is more significant with older
students than younger ones, but effective primary teachers also demonstrate
enthusiasm for their work as part of their overall effectiveness (Bain & Jacobs,
1990).

Qualities of Effecitve Teachers

by James H. Stronge
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Write an essay in English on one of the following statements, making
a special reference to your prospective research in the doctoral
program.

(1) Objectives of a method, whether defined primarily in terms of
product or process, are attained through the instructional process,
through the organized and directed interaction of teachers,
learners, and materials in the classroom. Differences among
methods at the level of approach manifest themselves in the
choice of different kinds of learning and teaching activities in the

classroom.

(2) The teacher has two main roles: the first role is to facilitate the
communication process between all participants in the classroom,
and the various activities and texts. The second role is to act as
an independent participant within the learning-teaching group.
The latter role is closely related to the objectives of the first role
and arises from it. These roles imply a second role of the
teacher; first, as an organizer of resources and as a resource
himself or herself, second as a guide within the classroom
procedures and activities.

(8) Cooperative learning is group learning activity organized so that
learning is dependent on the socially structured exchange of
information between learners in groups and in which each learner
is held accountable for his or her own learning and is motivated to
increase the learning of others.

(

|
o

2 FRAR)

Discuss the relation between linguistic forms and functions, in
connection with your own research.

3



(BAEREI{R)

It is often said that the aim of translation is to provide semantic
equivalence between source and target language. Discuss what
makes translation different from other kinds of linguistic activity,
such as adapting, précis writing, and abstracting.
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1. catafora
La catafora es la relacion de identidad que se establece
normalmente entre el referente de un pronombre y el de un sintagma
nominal o una oracion que aparecen posteriormente en el discurso.
Un simple ejemplos es Le dije a Juan que viniera, donde el
pronombre personal le se refiere al sustantivo Juan que se sitla
R F | posteriormente al pronombre. La catafora también puede producirse

entre dos sintagmas nominales que no sean pronombres. Un ejemplo
es Un problema grave tenemos: la falta de fondos, en el que se
argumenta la identidad entre el primer sintagma nominal un

problema grave y el segundo, mas concreto, la falta de fondos.
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4. hiato

En el contexto de la fonética general, el hiato se refiere a una serie
de dos o mas vocales heterosilabicas, cada una de las cuales
pertenece a una silaba separada. En espafol, una serie de dos
vocales que contienen una vocal alta /i, u/ forma un diptongo (ue, ai,
etc.) y se situan dentro de una misma silaba, por lo que no
constituyen hiato. Por ejemplo, las palabras puede y aire se silabean
como pue-de y ai-re respectivamente y no contienen hiato sino un
dipotongo.

Por el contrario, una secuencia de dos vocales que no sean vocales
altas (ea, ao, etc.) o que contiene una vocal alta que lleva tilde, si
forman un hiato. por lo que tienen un limite silabico entre las dos
vocales. Por ejemplo, las palabras teatro y pais en silabas se
silabean como te-a-tro y pa-is, respectivamente.

La lengua espafola tiene una tendencia a evitar hiatos. El que la
forma del presente de indicativo de la tercera persona del singular

del verbo oir sea oye en lugar de *oe se debe a esta tendencia.

6. prefijo

El prefijo es un afijo derivativo que se antepone a la base de derivaci
on (p. ej. in- en informal, sub- en submarino), y, por lo tanto, es un
morfema ligado.

Siguientes son unos prefijos mas comunes con su significado: re-
(repeticion) en reabrir; in- (negacién) en inutil; pre- (anterioridad) en
preparar; anti- (oposicion) en antivirus, super- (superioridad) en
supermercado; sub- (debajo) en subterrdnedo, inter- (entre) en
internacional.

También merece notar que los prefijos no cambian la categoria de la
base, aunque modifican su significado. Asi, posible e imposible son

ambos adjetivos, ver y prever son verbos, etc.

8. leismo

El leismo es un fenomeno del espanol en el que se usa le en lugar de
lo o la como pronombre de objeto directo. Es especialmente
frecuente en Espana, sobre todo cuando el referente es masculino y
humano. La Real Academia acepta como correcto el uso de le para el
objeto directo masculino singular animado.

He aqui algunos ejemplos simples: Vi a Juan — Le vi. (leismo
aceptado por la RAE); Busco a mi hermano — Le busco. (leismo
aceptado); Vi el coche — *Le vi. (leismo no aceptado por la RAE);
Llamé a Maria — *Le Ilamé. (leismo no aceptado)

Hay que tener en cuenta que el leismo refleja variacion dialectal y

preferencias de cortesia en algunas zonas.
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I Elija cuatro de los siguientes diez temas, y expliquelos en espaifiol. Incluya,

siempre que sea posible, ejemplos del espafiol. [100 /]

. catafora

. negacibén expletiva

. aspiracién

. hiato

. arbitrariedad de los signos lingiisticos
. prefijo

. metafora

. leismo
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. coordinacidn

10. ambigiiedad
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I ROXEIZ Curso de civilizacién espaiiola LFEEN =D “Independencia de las
colonias de Hispanoamérica” &LNSEDTETHSD (—HHE) . EXEMRE £, (50 Al

El enfrentamiento ideolégico, la frecuente intervencién violenta de los militares
en la politica, los desequilibrios sociales y los nacionalismos regionales degradaron a lo
largo del siglo XIX, entre otros factores, la convivencia de los espafioles, que accederan
al siglo XX inmersos en un ambiente de conflictividad generalizada.

La poblacién espafiola aumenté considerablemente. El deficiente
equipamiento industrial y los arcaicos sistemas de posesién de la tierra impedian, sin
embargo, el desarrollo econémico y social. La gran masa de la poblacién vivia, en
consecuencia, de espaldas al pais oficial, y tardaria mucho tiempo en disfrutar de las
conquistas sociales del siglo.

Una minoria de burgueses, liberales y progresistas, herederos del espiritu de
los ilustrados y preocupados como ellos por los problemas econémicos y educativos, se
hizo intermitentemente con el poder y promulgé hasta diez Constituciones, sin que
ninguna de ellas consiguiera unir a la mayoria del pueblo ni resolver los males
estructurales de la sociedad.

(Sebastidn Quesada, Curso de civilizacién espasiola (adaptado)]
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The notion of non-combatant immunity in war, although central to contemporary just
war theory, is notably absent in the writing of St Augustine, one of the earliest and
most influential just war theorists. As we saw in Chapter 4, Augustine argued that war
could be justified as an act of punishment. But we noted that it is hard to justify using
war as a form of punishment because war inflicts harms upon the guilty and innocent
alike. Augustine tried to overcome this problem by arguing that all members of
aggressing states are guilty. Part of Augustine's account, then, is that we can properly
view the members of a state as one body, sharing in each other's wrongdoing. If the
French army invades Spain, all French citizens are guilty and all may be punished.
Thus Augustine's account of the just war does not recognise any moral distinction

between combatants and non-combatants.

McKeogh suggests that this view of guilt as attaching to each and every member of an
aggressing state was essential for showing that the Christian ideal of treating people as
individuals - with each getting what he or she deserved - was compatible with causing
non-combatant deaths in war. Wartime tactics in Augustine's time often included, for
example, sieges of towns or cities, which would predictably result in the deaths of
non-combatants along with combatants. Causing these deaths seems prima facie
incompatible with Christian teachings on not killing the innocent. By deeming each
citizen individually guilty, and thus liable to punishment, Augustine could explain why

causing these deaths was morally justified.

(Helen Frowe, The Ethics of War and Peace, New York, 2023, p.165.)
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The notion of non-combatant immunity in war, although central to contemporary just
war theory, is notably absent in the writing of St Augustine, one of the earliest and
most influential just war theorists. As we saw in Chapter 4, Augustine argued that war
could be justified as an act of punishment. But we noted that it is hard to justify using
war as a form of punishment because war inflicts harms upon the guilty and innocent
alike. Augustine tried to overcome this problem by arguing that all members of
aggressing states are guilty. Part of Augustine's account, then, is that we can properly
view the members of a state as one body, sharing in each other's wrongdoing. If the
French army invades Spain, all French citizens are guilty and all may be punished.
Thus Augustine's account of the just war does not recognise any moral distinction

between combatants and non-combatants.

McKeogh suggests that this view of guilt as attaching to each and every member of an
aggressing state was essential for showing that the Christian ideal of treating people as
individuals - with each getting what he or she deserved - was compatible with causing
non-combatant deaths in war. Wartime tactics in Augustine's time often included, for
example, sieges of towns or cities, which would predictably result in the deaths of
non-combatants along with combatants. Causing these deaths seems prima facie
incompatible with Christian teachings on not killing the innocent. By deeming each
citizen individually guilty, and thus liable to punishment, Augustine could explain why

causing these deaths was morally justified.

(Helen Frowe, The Ethics of War and Peace, New York, 2023, p.165.)



